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Can Internet become a place to promote interculteeaning? Which feature should
have a virtual learning space to do so?

There’s strong agreement about the Internet astapiner of place or environment that
has social significance in identity building proses (Turkle, 1996) as a cultural
environment that promote virtual citizenships, wadt communities (Rheingold, 1993),
that in time can become formal learning communi(iealloff & Pratt, 1999; Rovai,
2002b). Much literature promotes online learningmmunities as environments
conductive to communities of practice as descrimgdttienne Wenger (1998). On the
other hand, there is research about virtual legreinvironments, gslaces on the net
to learn successfully (Popat, K, MacLean, H, Hep®| 2007; Weller, M. 2007)

This article presents a process of creation ofnéorinal learning-community within a
project of international cooperation among Turk&gvenia and Italy, which main goal
was to promote teachers professionalism and calidion across frontiers with impact
on intercultural dialogue. The creation, strategied use of a virtual working/learning
space (VWLS) to promote this process are herebyribesi. Furthermore, in this
article | attempt to show how the VWLS can give gup to intercultural dialogue,
from motivation to participate and share the owitutal identity, to the process of
working and learning together. Furthermore, the M8Nbecomesmeaningful
exposing teachers and students toemtarged cultural context, diverse, but also
comprehensive of the own original cultural contdx¢cause built semantically by
themselves. This sense making process could impacta new dimension of
intercultural learning in a new plaegthout frontiers,that is represented by “virtual”
reality.

! My title is to be linked to a metaphor | delibtaly wanted to use: Room with a Vievis a 1908 novel by
English writer E. M. Forster, about a young womarthie repressed culture of Edwardian England. i$étaly and
England, the story is both a romance and a critmfunglish society at the beginning of the 20thtoey, when the
protagonist discover Florence and the possibilibe9ooking beyond” her culture. The view, is givéy the window;
in my case, the game of words is done about the dafelnternet as a way of crossing the walls osslaom and
curriculum in search of other cultures that helpgaiunderstand ours and at the same time respeatsol also link
this metaphor to the construct | introduce in #riscle, “enlarged cultural context of learning”.

1



ABSTRACT - ITALIANO
Parole Chiave Studio di Caso — Interculturale — Formazionelidagegnanti — Ambiente Virtuale di
Apprendimento — Metafore di Apprendimento

Puo Internet diventare un luogo per promuoverepfapdimento interculturale? Che
forma dovrebbe acquisire un ambiente virtuale ¢irapdimento per raggiungere tale
obiettivo?

Esiste una chiara intesa con riguardo alla conoezib Internet come metafora che ha
una significativita in processi di sviluppo del&dtita (Turkle, 1996), come ambiente
culturale che promuove cittadinanze virtuale, oeveomunita virtuali (Rheingold,
1993, 2000), che possono diventare comunita diemgdmento formali (Palloff &
Pratt, 1999; Rovai, 2002). Molta letteratura prormide comunita di apprendimento
online come ambienti che conducono le comunitardtiga descritte nella ricerca di
Etienne Wenger (1998). Inoltre, la ricerca suliatturazione degli spazi virtuali di
apprendimento comkioghi nella rete presenta un’altra prospettiva sull'importanza
della net per promuovere percorsi di apprendimefficaci (Popat, K, MacLean, H,
Heppell, S., 2007; Weller, M. 2007). Questo articptesenta un processo di creazione
di una comunita di apprendimento informale attrageun progetto di cooperazione
internazionale fra Turchia, Slovenia e Italia, scopo principale & stato il promuovere
la professionalita di un gruppo di insegnanti coitiin un processo di collaborazione
internazionale con impatto sul dialogo intercultera

Vengono quindi descritte la creazione, strategiause dello spazio virtuale di
apprendimento e collaborazione (VWLS) per supperilssuddetto processo. Inoltre, in
guesto articolo si tenta di mostrare come I'amt@emttuale di apprendimento puo dare
supporto al dialogo interculturale, dalla motivamoa partecipare e condividere la
propria identita culturale, al processo di collamone ed apprendimento congiunto.
Inoltre, si tenta di mostrare come il VWLS divesignificativg in quanto espone gli
insegnanti e studenti a uwcontesto culturale allargatg diverso, ma anche
comprensivo del proprio e originale contesto caliir poiché creato semanticamente
dagli utenti. Questo processo di costruzione dssepotrebbe avere impatto su una
nuova dimensione dell'apprendimento interculturée un nuovo spazio senza
frontiere’, rappresentato dalla “realta” virtuale.
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1. Foreshadowed Problem

More than in any other place, multiculturalism Hagered in classrooms as a complex phenomenology,
challenging schooling systems and teachers’ priofiesk identity (Hargreaves, 2003). The many cultura
“software of mintf with which kids, parents and teachers are reafdioy and practices are revealed by the
declination of “well founded” beliefs in traditioh@&ducation: academic success, intelligence, lagrni
performance, didactics, teaching.

The discussion is not new at®allvhich is rather new, is the dimension of multioul phenomenon, once
focused on rich countries that attracted immigrafiows, or ex-colonialist countries; today multicmalism

is present in every city, and almost in every comity being recognized racial and interethnic peoi$ in
poor countries as the basis of conflict, which ediwo could help to solve (Leclerq, 2003).

The teachers, as professionals of education, atteeatenter of this storm: they cannot remain duhese
trends, since they are teaching for the knowledgéety (Grant, C.A. & Wieczorek, K. , 2000, Hargves,
2003) Teachers’ efforts to address interculturaication and dialogue occur in this scenery of atlanal
change, where internationalization in educatiostays ---aimed to achieve international identitesl
global competitiveness--- is to be contrasted wlith necessity of facing the problem of migratiohshae
local level (Gundara, 2000; Banks, 2001; Zigliop2)) as is the case of European Union, one of thst m
developed projects of recognition of a transnatioegional cultural identity in the respect of lbcaltural
traits. Teachers can no longer work from an ethntic vision of teaching (Lynch, 1992; Leclerg02):
they need to become professionals able to recogeiemulticultural learning contextsrespectingliverse
learning styles(Margiotta, 1999; Gobbo, 2000, 2004), which are glately changing relationships with
classroom, peers, institutions and community; atsgllenging the basis of conventional teacheustahd
function (Margiottajbid).

The problem of a multicultural society, is complgtrenewed, not only because of migrations oriethn
conflicts, but also because of the accent put @codiering and promoting cultural identities based o

2 Hofstede, G., Hofstede, G.J., (2006)ltures and Organizations, Software of the Mindgyvised and

expanded % edition, New York: Mc. Graw Hill.

Intercultural Education have been discussed irrielii, industrialized countries, with several résuln the
USA, Canada and even Australia, multicultural edion became a topical issue in the early 1970%jsastill the most
widely used term, in response to increasing imntigna but also to the problem of minorities andnéthgroups within
the country (Franco-Canadian movements and oth@raaglicising minorities in Canada; African-amexic and
Indians in the States); as we may note, “multicaltuindicates a state of living together withouixing. The concept
of intercultural education has only begun to tadet in English-speaking countries during the past fears (Gundara
2000, Sleeter and Grant 2007). In Europe, most tci@snwith relatively high immigration flows (sudms France,
Germany, Belgium and The Netherlands) show a sirtiia of development with respect to intercultueducation. In
the period after the economic miracle of the 1936achers and politicians focused their attentionowercoming
linguistic problems in schools. Since the mid-198tsCouncil of Europe has begun to promote nunsepoojects for
education, which is no longer seen as multi- ongreultural, but instead as intercultural (see R886, quoted in
Portera, op.cit). Since the 1990s, the Council wolie has defined intercultural education in teafeciprocity (Rey
2006) launching a perspective that integrated dthred and political dimensions. The hypothesisnpoted by the
Council was that interactions contribute to theelepment of co-operation and solidarity rather thamelations of
domination, conflict, rejection, and exclusion. Tihéercultural approach represents the most ap@igpresponse to
the challenges of globalization and complexity (B, 2008). It offers means to gain a complete #nwdough
understanding of the concepts of democracy andlidon, as well as a different customs, traditidaghs and values.
Intercultural education helps to identify the risé& globalization and multicultural communities; e€onomically
motivated rules and regulations, without any inéetion by governments and /or politics . Interatueducation
approach, taking into account the diversities #ratinvolved and interacting in an educationalisgttcould allow a
more inclusive view of society, respectful of difaces, and eager to build new horizons of (intefjure, without
falling into the melting pot identity, but recovegi memory and identity. In Coulby’s wordé education is not
intercultural, it is probably not education, butther the inculcation of nationalist or religious fdamentalism
(Coulby, 2006:246) Intercultural Pedagogy canna bnderstood as one aspect of educational provision
Interculturalism is not a subject which can be gitienetable time alongside all the others, not &ppropriate to ine
phase of education only. Interculturalism is a teeprobably the major theme, which needs to infdrenteaching and
learning of all subject. Furthermore, IntercultuR#dagogy needs to be introduced as a methoddl@ppaoach in
order to revolution ethnocentric curriculum (Bandp,cit; Favaro, 2004, Minello, 2008)
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neohumanistic values; hence, a new vision of hilinadn in a planet that appears to be smaller amaller:

a planetary identity, in E. Morin's words (MorirQ(3).

The above mentioned multicultural dynamics are thet only problem teachers have to afford. It seems
there's a third dimension of multiculturalism, andnsion that could appear as “a third cultliréi the
context of continuous internationalization processEmedia and communications, teachers are clogten
by ubiquitous learninginformal learning that occur while using Internatlamobile devices. It seems that
schools as places of socialization, have to integdigital networks and virtual worlds that functi@as
socialization substitutes. Particularly Internebécoming one of the most importaiaceswhere learning
occur, no matter what education policies previevexperts, headmasters, teachers and trainers lgatioal
(Carneiro, 2007). Is Internet becoming a placedanew culture, where new identities could be forged
beyond the local cultural identities? This questieads to the problem of Internet as a spacectafée of
cultures, that couldleterritorialise us while at the same time keep in touch with pashes and thereby
creating a kind of transnational identityAre the virtual environments on the net capalfleromoting
skills to interact leaving behind the inflexiblepasts of the own culture in front of other's cud2irAnd this
guestion takes me to reflect about the Internet pgenomenon spreading over a vast number of ¢egntr
where a continuous interaction of people comingnfra physical geography could create a new virtual
geography, with new cultures and new identitifsso happens: What could be the role of teachers i
leading the creation of new places to learn onné So far: How to train teachers to be those etted
leaders?

1.1. The net as a place to meet equal-but-diverseqple

The social shifting produced by ICTs fast developtretaims for openness to an interdisciplinary ossof
research and teaching in the several curriculurasa(®anks, 2001; Margiotta, 2007).Furthermoresit i
necessary to consider that teachers have to facectbenagergieneration (Rushkoff, 2006): the students
are exposed to an amazing quantity of stimulat@mming from the net, hence participating in sevenaual
environmentandcommunitiessharing new cultural values and patterns of behayibin some cases these
patterns have been declared as foreign, extranemube participant, the main cyberculture studies
emphasize that a new culture of cybernauts is @ng iRheingold, 1993; Smith, M. & P. Kollock 1999 )
producing “multi-identities” where the real life amly one of the possible sceneries where theisétirged
(Turkle, 1996); in Maistrello®beautiful metaphor, these young people are cisifeEom new territories on
the net.

Indeed, in cyberculture studies, this problem heenbaddressed in terms of virtual communities anithe
identities -online interactions, digital discourses, access demal to the Internet, and interface design of
cyberspace —; according to cyber-anthropologistéindtions, cyberspace becomes a social space iohwh
people still meet “face-to-face”, even when newirdébns of both 'meet' and 'face' are needed. &wvid
Silver words (2000)while cyberspace may lack for the most part thesgiay geography found in, say, a

4 The question athirdnessin culture —as a semiotic process of creationapptopriation of meaning- is a very

complex one. Founding on semiotic and linguistiedi#s —R. Barthes, Ch. Peirce, M. Bakhtin- C. Krelmg§L996)
highlights thirdnessas a process emerging from dialogic relation betwinguistic and visual signs and symbolic
creation, where there’s ttdfferential (or third position) created by motivations and éors put by the speaker into
the act of communicate. Going further, she empleadize importance of H. Bhabha's perspective,st-gtoucturalist
thinker that complements the Peirce’'s and Bakhtide&a ofthirdness,when considering that cultuiie locatedon
discursive practices, and on the necessity of giecus of interpretation to discourse. This idaat the third space,
one’s built by the subject of enunciation. Whensidering the Internet as a Third culture we coakktinto account
these foundations, being the net a “metaphorica#ice, composed by text and images which acquirejulaéty of
signs more evidently than “reality”. Communicaticare “frozen”, kept on social webpages as a membjialogic
processes, a visible architecture of human netjmiiaf new cultural senses.

> Maistrello, S. 2007, L'a parte abitata della Ret¢'Milan: Tecnologie Nuove.



neighbourhood, city, or country, it offers usergyveeal opportunities for collective communitiesdan
individual identitie§.

These words are strongly indicating the way virtwammunities could infiltrate our “real” world
(Turkle,1996). It seems that these communitieggariag the possibility to the users of creatingaming,
having a feeling of belonging and thus, having @ets to built on their own identities and persdrellefs,

no matter the place they come from: the meetingtpan the net, the virtual space, is a new pladesre
stimulating conversations or interactions occur.

One of the most important communities studied e anthropologist and sociologist of cybercudthas
been “The Well” fttp://www.well.com) ) --a computer conferencing system that enabdeple around the
world to carry on public conversations and exchgmgete e-mail (Rheingold, 1993). Quoting Rheinpta
describe The Well,Millions of people on every continent also partatip in the computer-mediated social
groups known as virtual communities, and this pafioih is growing fast. Finding the WELL was like
discovering a cozy little world that had been fishimg without me, hidden within the walls of my$e; an
entire cast of characters welcomed me to the trauifie great merriment as soon as | found the sedoet .
Like others who fell into the WELL, | soon discedethat | was audience, performer, and scriptwriter
along with my companions, in an ongoing improvi@atiA full-scale subculture was growing on the othe
side of my telephone jack, and they invited meslp treate something néiv

Contemporarily to Rheingold’s research, the ideaafmunities populating the net, with several ssppe
became largely studied and accepted. In line \highttend, studies about online learning commumisigch

as Palloff & Pratt, 1999, suggest that the sooi@nomenon of community could support online leayni
processes; a suggestion that is strengthen byi¢iseafrlearning that highlight the role of sociatleraction in
the construction of knowledge from early theoridsDewey, 1929 and Vygotsky, [1932]1990, to the
important work of Resnick , Levin, Teasley 1991)rtRer support may be found in the proposal that
knowledge is constructed within the social mili@ufiningham, 1996).

It is worth to consider Garrison and Anderson’sO@02003) interpretation of the term “community of
enquiry”, based upon the first philosopher Cha8e®ierce’ idea (1839-1914). According to thesédanst
e-learning adopters are more inclined to work talfatively, following interactions in online spacesd
reflecting on them to promote self-guided learpiimg an effort to replicate the results of facddoe
experience. This, in time, leads to rethinking distre space: according to Garrison and Anders60Q2
2003), the successful use of asynchronous texdbasenmunication media that can facilitate higher
learning requires: a) Social presence, as non-suljased communication, expressions of personal
experience, expressions of acknowledgements of ptmticipants, etc; b) Cognitive presence —evidewic
academic engagement with the texts, “thinking out! evidence of reflection, critical thinking afarther
construction of meaning; c) Teaching presence gdgsif the programme), facilitation of the asyncatoos
discussions and direct instruction.

Supported by connexionist approach, the metaphosaxfial networks to promote knowledge sharing and
building, legitimation of peripheral participatiorand distributed intelligence (Resnick, L.B, 199Ienger,

E. 1998) were concepts that relied on the assumfiat most knowledge is an interpretation of exquee,

an interpretation based on human exchanges (mostlyersations that have an important idiosyncratic
component), that both enable and constrain indalglprocesses of sense-making.

Indeed, Sherry Turkle’'s research about identitystruction processes through MUDs (Multi-users
Domains) take us to reflect on the idea of virttedlity as metaphoric spaces where people navigates
interact, and communicate about their chosen ctersavhich in turn reflects a part of their idéet’.

It is worth to remember, at this point, the clasiacept ofAgora The Greek worddgord' comes from the
verb "ageireinmeaning "to gather" and designated initially tkseambly of the whole people, as opposed to

6 David Silver, 2000, “Looking Backwards, Lookingiwvard: Cyberculture Studies 1990-2000, retrievedf

http://rccs.usfca.edu/intro.asy® May 2008; originally published aieb.studies: Rewiring Media Studies for the
D|g|tal Age,edited by David Gauntlett (Oxford University Pre2800): 19-30.

Reinghold, H. (1993) “The Virtual Community” —dgltronic Version
http://www.rheingold.com/vc/book/intro.htmketrieved on 28 July 2008 — Introduction.
8 Sh. Turkle uses the example of “Dungeons and @rslg one of the first multi-players game wherepieo
from all over the world interacted tack and slay,but also to create common or individual roomstleascities. Once
created, people comunicate to populate them, asial adventure.
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the council of chiefsbould. From there, it came to designate the locatiorthat assembly and what
happened on this location, hence its later meaofifimarket-place". The Agora became in the Greealetp
an important place that represented mainly demgcitaat also, it offered the possibility of commuaiie,
learn, and exchange not only goods but mainly ideafact, in Aristotle’s ideal city, the Agora mgsents
the life of it, being separated into two domairt®e tulgar, one for business and commerce, and"free
agord’ for more serious political, intellectual and gebus activities Rolitics, 13331a31)from this vision, it
seems clear that the Agora is what people, thranighse participation, build, rather than a simptalized,
architectonic, place.

The evidence gathered above, leads us to thetid@aneeting people from several cultural backgdsun
and experiences on the net should be possiblejghraew contextualization of interaction in a “syotib
place”, other than the own places of belongingthis process of negotiatioare cultures discovered or
cancelle®. This kind of question seems to be unexplorethbyabove mentioned studies: the “intercultural
guestion” have been introduced as a backgrounagbessumed that all people participating on the net
accepts a certain shared (cyber)culture . Onlhénast years, where the intercultural discussogmierging

as a new model to rethink education relationshipshie school, between educators/teachers andrég)de
the idea that intercultural encounters can haveeptso in the net is being highlighted (Dunn & Matti,
2002; McLoughlin, 2007; Liu, 2007; Rutheford & KeB008; Bélisle , 2008), attempting hence to dgvelo
“culturally sensitive” e-learning environments.

This is the idea that I'll try to work out in thegticle, being the related assumption that the ipiiég of
creating places —like an Agora- on the net, caroieclater on, a space of sense-making where ngt onl
learning, but also intercultural dialogue and retften would occur.

2. A case Study

2.1. Method

The experience discussed in this article was fgagindnternational cooperation project called PERMI
played a role as participant research, taking parthe process of developing e-learning strategres
designing online platform that allowed teachersnfiseveral nationalities to interact in carrying pudject’s
activities.

Therefore, the method used to gather and analytzeideorder to build the case, was a Mixed Methods
approach (Cresswell, 2004; Creswell & Garrett, 20@8used on collecting, analyzing, and mixingbot
guantitative and qualitative data in a single stddynding on the philosophy that the use of guatitie and
gualitative approaches in combination provides #ebaunderstanding of research problems than either
approach alone, facilitating a process of undedstgnand building significant data. The leading @t
underlying to such a pragmatic philosophy is thatare not engaged in a mere research processthat r

in supporting -and we should say ethically engageWhitehead & Mc Niff, 2006) a process of geniagt
new practices to change/improve the life of pgwact social groups The key elements of the above
mentioned approach were:

* Participant researcher to the instructional desigh and training process taking part on the process
developing e-learning strategies and design ofrttegnational online platform where teachers andiests
interacted

* Follow-up of an online community of 24 teachersdr six month, participating in three international
residential workshops (three days each) and sherayirtual Working/Learning Space every day

o The VLE consisted in three areas (Internationachers Community; National —ltalian, Turkish, Sloweer Teachers’

Community; Students’ Community —in time splitted Ioypfects, with an interdisciplinary approach, “Laagas Community —LC-",
“Humanities Community —HC-", “Sciences Community —SQnside these communities, the following actiegtiwhere analyzed:
Italian Teachers’ Community, 9 online forum and @utivity of geolocalization; International TeacHe®ommunity: 7 online

forum; Students’ Community: 8 online forum —HC-; fline forum -LC-; 3 online forum —SC-. Analysis ahline discourse and
structure of online learning spaces was done cerisigl semantic categories (codes) emerged fromethesterials, which is the
most superficial level of qualitative analysis.
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* Questionnaires (to the whole groupyand interviews (to a part of the group) were done in the mealawhi
of learning process

* Participation to Italian Monitoring —focus group with students-

* Participation at Students VWLS —teachers’ implementation of a VWLS for their owndgnts-

Funding on such a mixed-methods approach, first glacase’s data, relating to the contextualizatdén
intervention and justification of strategies adadpte introduce a virtual learning space, wasuiest on the
base of questionnaires’ results, through very sng#scriptive statistics. A second part of caskita,
relating to the process of creation, implementatind impact of virtual working/learning space f&RMIT
teachers and students, required mostly qualitaivalysis: free and axial codification where agplie
transcriptions of interviews, focus group, quest@nes’ open written questions and on excerptsntihe
forum, in order to achieve a conceptual map of @sses of meaning emerging from the learning
community. The codification obtained guided in titoefurther conceptualization and confrontationhwtie
initial project goals, and suppositions made by dheup about research leading questiofiéat actually
happens when people of several cultures particijraté@rtual learning spaces? Is it possible to influenc
learners’ cultural identity and sense of belongigening possibilities to intercultural dialogueThese
first general questions would produce, later, mepecific questions about the case’s fodsst possible to
influence teachers’ practices towards an intercidtyperspective of teaching through the net?

2.2. Case Contextualization

It's worth to present the project to understand elkperience’s context, where the conceptwbrking
across frontiersbecame so importatfit

PERMIT aims to promote the Civil Society Dialogustween the European Union and Turkey with specific
focus on ensuring a better knowledge and undenstgraf Turkey within the European Union; from the
beginning, this goal was transformed by the SdientCommittee into the more significant and
representative of a process of mutual learning fpractices, reflecting upon partners’ cultural iitézs
Hence, a working hypothesis was designed as followsrcultural awareness among researchers, teachers
and students involved in the project (sample 10, 800) is supposed to be low. The innovationsaching
methodologies and materials is expected to enhaesearchers, teachers and students’ awareness of
cultural diversity and understanding.

The project intervention should then enable teagH®ith the support of a wider teacher communéty g

by a first research group), to develop their owackeng material on crucial themes such as sustanab
development, languages and multilingualism as péarcultural identity, critical thinking and ethical
behaviour, thus favouring deeper understandinguoki¥h, Slovenian and Italian realities.

Within this big “container” the idea was to promtg#achers’ professional development as a meaniatine
introduction of an intercultural perspective of edtion (teaching practices) in participating coiastr
bearing in mind that the international dialoguealeped within the project could have an impactaising
cultural awareness and understanding among teaahdrstudents, who were considered the main players
in the assumption of the project, of educationateys: from good practices in schodlaps of excellence
about intercultural dialogue could be created, lagigce, institutional building and social impact Idoliave
place. Therefore, the Scientific Committee, opeinech the very beginning of the project, a discussabout
dimensions of incidence on the acquisition of dartultural competence:

The new methodology and the innovative teachingniadg is expected to enhance students’ awareniess o
cultural diversity and understanding.

After piloting the innovative teaching material® tteachers can register heightened students’ krunele
understandings, cognitions; they are better infadnm cultural variety, they can understand various

10 In the following quotations, all references te fharticipant institutions, apart from the resear@hinstitution,

have been removed.
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believes and values and accept otherness, thegptadifferences among cultures, they can decenigw
their own attitudes towards intercultural reality.

The projects activities and research findings citmtte to build bridges among nations and minorit{es
Italy, Turkey, and Slovenia) and promote awaremésike intercultural reality’.

The research group built upon these assumptioasder to create the main tools used to exploredveral
realities, aiming to achieve a comparative pictanel hence help teachers to generate their ownitgach
materials, which in time should be significant kmnge, hopefully, that picture.

3. Teachers and Students’ Use and Opinions abouttkrnet as space to promote
intercultural learning

The project’'s starting point was a study to underdtcultural values influencing teaching and leagni
practices of institutional realities involved onRMIT project.

This exploratory study consisted on the adminigtnadf questionnaires to all teachers and studertdved
on PERMIT process (from teachers’ training to ekpentation of learning units).

The conceptual matrix that guided questionnaires’etbpment and data analysis was rather complex, in
attempt to comprehend the most important dimensibosltural identities.

Dimensions as demographic information, linguistientity, contact with other cultures, intercultura
learning and teaching, and values, beliefs, andiaps about intercultural dialogue where the basmap
the reality where PERMIT project expected to ineer.

These dimensions in time were divided in categaies raised the question of othernes€aperienced
Otherness, Representation of Otherness in Sodefpre entering the schooling system-,Representatio
Otherness within the schooling systeks. it was hypothesized by SC, the scheme showsthitoa new
emerging representation of otherness would apgdear articipating in significant experiences oéieing
at school (the area of PERMIT intervention)

Cultural Identity of Participants

Values, Opinions, Attitudes towards Own/Other
Cultural Identity

- Represented Otherness .
” bk 4 - T i -~ * bl
7 T el e = N % ~
# ’, G - L ] < ~ i -~
s AY
7 Personal Characteristics of Participants A NEW_ .
X Age. Place of Birth, % Values, Opinions,
Iniercu!!ural i Institutional Affiliation Aftitudes towards
Teaching { ! Own/Other
& / \ Cultural Identity
Learning \ . . , !
Processes \ leccheri-——————————————Students i “Social
\ / 7
\ ' Represzentation of
% E, . ¥ Otherness”
\ ~. - ’
N B o o o - s
A Y l /
~ ,
~ rd
~ L
\\ ’I i
o T Experienced Otherness e ,"
\ S~ i ’
\\\ Languages Spoken / Linguistic |dentity "
% Mother Tongue, Vehicular Languages, Foreign Languages ’/'
~ -
b -
S~ = Intercultural Contacts/ Experiences : T
R i Travelling, Living real and virtual places .

Al e

Scheme 1. The Conceptual Matrix of the Study
Research Report: “An exploratory Study on Cultural Valsignfluencing Schooling System”
PERMIT Research Group

1 Rational: First Scientific Committee — Synthesigtaf SC discussion prepared by Prof. Lu€ik,

University of Primorska — 25 November 2008



From these complex picture | wish to take an exctpsupport the importance of Internet @ace to
experience othernesas it emerged from the opinion of teachers andestis. This excerpt of datashows
only the Italian case, were | was directly involy&d teachers and 208 studentspming from 4 Schools (3
Vocational Training —Tourism and Design-; 1 Academrts- ), from North East Italy (Veneto and
Trentino Alto Adige), were respondents to the goestaire regarding the present study. The groupvetio
predominant presence of females, both among Stsiderdt Teachers; within the first group, only 31% of
respondents were male; within the second, only%3)®re male. Nevertheless, this is representafitiee
current situation on schools such as those paaticip to PERMIT project —males seem to be conctatra
on courses of technology and crafts, that areaditionally interested to general, human topicshsas
intercultural dialogue; this is of course an a@aé afforded by future intervention, considering general,
transversal curricular area-. We can also saytéaathers involved are representative of mean ctaistcs

of ltalian teaching boards in Veneto Region: they mainly middle aged (with 84,7% of teachers ol@r
years old), and women (71,4%). Consistently, thayehrather long experience on teaching (mode 16-20
years).

Administration of questionnaires was done diretyythe same teachers-experimenters, involvedtirdo
study. They had been previously trained in ordeldministrate questionnaires, via online forms, and
worked together with English language colleagudd itabs, so the whole administration was accorhplis

in one session per class.

3.1. Students’ Experienced Otherness on the Net

About contacts on the net, we hypothesized thaeh@n incoming trend ofStreenagefsthat are able of
use the net to generate new (international) relattbat in time can become intercultural interactio Data
doesn't completely confirm this idea, since we havy a third part of young Italian people partaiing to
this study having contacts with peers from othdronalities on the net (30,8% against a 63% of estisl
that didn't have any contact). The characteriratid the experience as mainly positive (46,2% quite
positive, 25,8% completely positive) points outerywgood field to cultivate experiences of intetaral
relations on the net.

12 The following statistics have been elaboratedeuride direction of Roberto Melchiori and with tedal

support on online questionnaires management an® 8®M3ementation of the Center Interfaculty for Ealtional
Research and Advanced Training and UNIVIRTUAL
13 The Northeastern ltaly is represented by a grofipegions that have a more or less common lines of
historical and socio-economic development. Beinglrareas strong emigration occurred after tAfeVEW, when
industrialization (mainly manufactures) startedaasonsistent process, linked to the whole procéseavery of
European economies. Several factors such as soampdtlal —networks of social collaboration- put thases for a
successful development model (local, diffuse dguelent, based on SMEs —Small and Medium Enterpjisés-a
consequence, fluxes of immigration started to eotasistently from the 80’s, both for the workfostgortages in the
region, and for the opportunities of a good quatit life. Christian morality diffused among peopié this region,
generated a position of tolerance to diversity, amdsome extent paths of integration to local teadi —rather
monocultural and surprised by the presence of imamitg, differently from countries that had a higtas colonizers-.
In the last years, a general sense of crisis ofatt@e mentioned model, the post-modern percemtfotireat of
security, and the constant increase of immigraramfvery diverse cultures such Muslims (Balkansrthdfrica,
Middle-East) and China, have generated groupsstmgriegate foreigners and have an approach of iatwle, fear and
avoidance of cultural differences, emphasizingitiaus, despite the inconsistencies generated Yguamg generation
grown-up in capitalist wellness. Italian studenastigipating to this study are part, doubtlessthig reality, since they
come from middle-worker-class (mainly vocationgh@als). Teachers are to be taken separately friamehlity, since
they have an “intellectual” tradition that placesti critically with regard of cultural traditions ttfie region. In fact,
many of them come from other regions of Italy (ngméhe South), in search of occupation within fir@esperous
North.
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Table 1 — Contact with Peers from other Nationalitis on Internet

Peers_Contacts_Internet

JCumuIative
Frequencies | Percentage Valid Percentadrercentage
Valid Yes 64 30,8 32,8 32,8
No 131 63,0 67,2 100,0
Total 195 93,8 100,0 -
Missing 13 6,3 - -
Total 208 100,0 - -

Duration of Contacts

with people of other

cultures on Internet
in relation with

Graphic 1 — Students

204

Gender

B mals
E female

Gender

References:

SHORT PERIOD:

MEDIUM PERIOD:
LONG PERIOD: more than one month s+

1-2 weeks
3-4 weeks

Short Periodd

Il Period Lang

QS_6_Contact_Duration

40

309

20

Western

Latin America

QS_6_Contact_Category

Eastern Europe

Eastern Asia

Gender

Hmale
Hremale

Period

Graphic 2 — Students
Contacts on Internet
with people of other
cultures by
Geographical Area
and Gender
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Graphic 3 — Students 40
Contacts with people
from other cultures
on Internet 30
Satisfaction with the
experience

204

109

not at all not particularly  maore or less guite completely

Experience_Positive

From the results hereby presented, it can be sth&tdtalian students are very well motivated aader to
know and understand other cultures, by collabaogatiith foreign students through the use of ICTl&/égs

as part of real exchanges with other studentssutrihat is not presented here). Nevertheless aitso to be
considered that participants, coming from a “Westeulture (Western Europe, industrialized societghd

to interact mainly with students of other Westeonrdries (Graphic 2), reducing the levels of expasito
diversity (and its distressful aspects). It also t& addressed as curiosity for other “dominanttucal
patterns, rather than a real sensibility to diwgrdVe can be more optimistic with regard to theoant of
time spent on intercultural contacts through the stidents are likely to invest generally morentltume
month (long period) to nurture an interculturalat@nship. This assumptions entail of course furthe
research.

3.2. Students’ Opinions: Can Intercultural Learning occur through the use of ICT’s?

A section of students’ questionnaire attemptedhiseropinion about the kind of teaching methodstapits
that should be implemented within school in ordeintprove intercultural education

To the main question posed about teaching meth@dsat kind of activities should be implemented by
teachers to learn intercultural?students answered with a strong prevalence ¢ idea of “keeping in
contact” with other peers abroad, both by exchaagesby the use of ICT's.

This last element gained a central attention anstadents: it seems to confirm, in simple terms, twWizes
been stated by background on new learners profieigital Natives,Prensky, 2001), mainly centered on
the interest about communications through the @iseedia.

As Prensky putsOur students have changed radically (...) They haeatstheir entire lives surrounded by
and using computers, videogames, digital musiggula video cams, cell phones, and all the oth@d®,
hours of their lives reading, but over 10,000 hopiaying video games (not to mention 20,000 hours
watching TV). Computer games, email, the Intercadt,phones and instant messaging are integratspaf
their lives.(Prensky, 2001: 1)

As we mentioned at introduction, the Internet cduddome a place to socialize with other cultures.tBe
problem here is also, as we put further in our mngutation, that the net could reinforce a “tranismat”
culture, that leaves behind the richness of loedbrgings. The abuse in considering Internet asepta
promote intercultural relationships could produakso, neglecting the problem of internationalizatimt
home, which is to say, understanding the probleimafigration with which students experience eveyyda

12



Table 2 — Opinion of Use of Teaching Methods that pmote Intercultural Learning

Contingency table School * Intercultural_Teachingiréng
Methods Adopted
Cooperation
Usage of with students
computer Usage of from other
technologies |laboratories | Project Workcountries Total x School
F % F % F % F % F %
A- VET - Tourism/ 33 39 11 13 12 14 27 32 85 45
Province of Padua
B- VET - Tourism/ 7 19 4 11 12 32 14 38 37 19,5
Province of Venic
School C- Gymnasiun- Arts 18 5C 5 13 1 2 13 34 38 20
D- Gymnasium — Classical| 9 75 2 16 0 0 1 8 12 6,5
E- Gymnasium - Languages 7 |37 0 0 5 26 7 37 19 10
Total x Method 75  139,7 |22 11,6 (30 15,9 (62 32,8 |189 100
40 Intercuttural_Teaching Leaming

Usage of computer
technologies

Usage of laboratories
Project Work

Cooperation with students
307 from other countries

] Cther

204 . .
Graphic 4 — Students’ Opinion
Kind of activities that should be implementeg
by teachers to promote intercultural learning
107
|'_‘|—
VET - Tourism VET - Tourism Gymnasium Gymnasium  Gymnasium
Prov. of Padua Prov. of Mestre Arts Classical Languages
Studies

TYPE OF SCHOOL

3.3. Teachers’ Experienced Otherness on the Net

The small but significant group of respondent teastshowed at least curiosity and some very cdettol
level of exposition to other cultures. In fact,léoling the study those contacts have always plate the
frame of family and friendship in other countriegithin social networks of confidence. In some cases
teachers declared to have experienced contactsginitbe job, or within the controlled context ofitism.

13



Nevertheless, contacts on the net appeared t@biicant: we could assert that a good part ofheas
involved in this study was engaged in using tecbgiel of social Web; in fact, as showed in Graphia a
47% of cases there were or there had been contihctelleagues of other countries with the usentérnet.

Internet_Contacts

Graphic 5 —
Myes Teachers’ Contacts
E:?ssing on Internet with
people of other
cultures
(mainly with
colleagues)

Contact with people from other countries via the Internet — Qualitative Analysis

“l have sometimes e contacts with the English teaafhee Dutch school. | met her during a students
exchange”

“With my cousin in Russia, it is a recent way ofretnunicate”

“I was mixing with teacher for 2 weeks.”

“regarding history of mathematics for a couple efys”

“SEVERAL NATIONALITIES FOR YEARLY PROJECT WORK”

“FRIENDS , MY GIRL FRIEND FOR A LONG TIME”

“Teachers for school personal school projects, @hing or Comenius projects”

These statements entail two factors: a) that in 42&&ases (hence, a consistent group) teachetheset to
communicate to other people coming from differemtuwal reality, in order to maintain professioraald
personal relationships; b) that technologies amegbadopted to give continuity to projects of cbtbaation
across frontiers in order to introduce innovatiotoithe classrooms.

Graphic 6 shows the teachers’ level of satisfactiih these experiences of contact: they genenatlicated
to be quite ore completely satisfied with regardntercultural contacts, both FTF (face to facejtwough
the Internet. In the study, it emerged that teachmainly contact people from closer, “Western” ards; but
teachers’ motivation and curiosity is also oriertteéxplore distant cultur&'s

14 Given the reduced number of quantitative datadimension was explored through open questiams, a

emerged, at questions 12 to 15 of Teachers’ questices.
14
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3.4. Teachers’ Opinions: Introducing New technologis within teaching practices to address
intercultural issues

As showed at “Conceptual Matrix”, a questionnairgection was devoted to study teaching methods
generally chosen by respondents, and thus, toetetiurriculum. Building on the bases that the dct o
teaching is mainly an act of communicating “cultu¢@ the complete sense of communication, not only
verbal) —Margiotta, 1999-, it can be assumed thatéacher delivers curriculum through the usectvities

and tools that can be more or less participatillewang hence different levels of expression ofd#nts’
selves: the extreme case here is forcing the studeecall and repeat concepts, pertaining taraaulum
vision that could be defined as ethnocentric (tsevae Cultureto be learned: that delivered at school); the
intercultural case promotes the act of teaching &sonversatioi> with diversity, where students feel
integrated by recognizing the own and other custymesent on the educational set.

Within Permit experimentation, we have consideredde that more participative teaching methods could
address the introduction of intercultural reflentideading to set learning situations were “a campl
interculturalidentity” could be developed. Therefothe point wasn't introduce “intercultural togiegithin

a flexible curriculum, but mainly implement pedamad practices that generate an atmosphere of
participation, inclusion, equality, among teachemns students. The main assumption here, that vedi,rec
that traditional methods like lecture and use atlteoks are closer to an ethnocentric approachrevtie
prevails the teacher discourse that brings intesctaom an “official”, centralized discourse. Insted that,
methods allowing participation (group work, disaass) students’ activity (laboratories, fieldwogkoject
work), and interaction within enlarged contexts lefirning (use of technologies) would allow an
ethnorelative focus of topics treated in classpingl students —and also teachers- to develop arcirtural
identity (Bélisle, op.cit). It can be argued, ore thontrary, that those methods can be superficidl a
ideologically driven towards the direction the teacwants to impose (Bélisle, op.cit). The bestida is,
doubtless, the use of a variety of teaching methbadsguides students from knowledge to understaydi
from understanding to putting into practice, transhg to real life; at last, the student shouldaide of
build new —own- sense of knowledge achieved atachithin his/her own life.

15 There’s a strong development of an educatiorsgaech that consider the important of acts of camoation

in class: Conversational Analysis. From this, lakihg the conception of “creating context” throuwdyotiation of
meanings that occur between teacher and studentgnversation, in successful teaching. This pobas been called
“interthinking’ as a process of creation of antérmental development zén®lercer, 2000:141)
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According to these assumptions, “Teaching Methadplémented in Class” was a questionnaire’s area
aimed to explore current practices in class.

As we can see, teachers in this group use a vasfatyethods, but lecture prevails (64,7% of teashese
rather often and often this method). The other pethare used mainly “sometimes” (35,3% of cases for
group work, project work, lab activities, pair wejkgroup work shows more dispersion, with a caests
part of teachers that use it “rarely” (23,5%); lanbther group uses it “rather often” (23,5%). Alintie
same situation applies to the case of project wbdkthermore, with regard to lab activities, theuaiion
seems to be defined by a scarce opportunity ofgusiboratories, since teachers point out thistjmado
occur “rarely” (29,4%) and “sometimes” (35,3%); disituation can be given because of the obstacles
(logistic, bureaucratic) linked to taking the clasgside the classroom/school.

Generally, the situation seems to show a trendhahge with regard to teaching methods, towards more
open, participatory approach; this trend is sutelybe linked to well motivated teachers, that coadd
isolated, within a yet very traditional system, w@hicouldn’'t be interested in this “new” activities;
furthermore, the context could also offer resiséaand reluctance to innovation.

Table 3 — Type and frequency of Adopted Teaching Metlis

never | rarelyl Some Rather | Always
times | often

a) lectures 5,9 0 11,8 35,3 29,4
b) group work 0 23,5 | 35,3 23,5 0
¢) project work 5,9 17,6 | 35,3 23,5 05,9
d) lab activities 5,9 29,4 | 35,3 11,8 0
e) pair work 11,8 11,8 | 35,7 23,5 59
f) self-guided work 0 23,5 59 35,3 59

Next questionnaire’s area studied the level obihtiction of ICT’s within teaching practices, funglian the
assumption discussed on our research framework; $taeenagersare conforming a third culture through
the use of Internet, and therefore, this way ofniqge a vision of new/other cultures could be effedy
implemented in education to support new learnigtes (Prensky, op.cit) In line with this, it's impgant to
remember that respondent students considered I@i@atto reach other cultures, as a direct way to
communicate and collaborate with young people béioparts of the world. Furthermore, there’s cdaais
data showing that online learning approaches presnbetter interaction and collective participatiPallof

& Pratt, op.cit)

The results here show a situation of increasingofis€T’s, though still not consistent. The facatha third
part of teachers (35,3) uses “rather often” teobgiels, is encouraging, with regard to the perspeabi
regular implementation. Unfortunately, the nexpstehich is the use of “blended” approaches westadice
learning is integrated to teaching, are not sotpesiwith a 47,1% that uses this approach “newant
“rarely”.

Contacting students by email was only introduced aery outdated modality to reach the studenniime
spaces; since there are several platforms thatvaisynchronous communication among teacher and
students, the use of mail is unnecessary. Thehdaashow that teachers don’t use this method stemsly .

Table 4 —Frequency of Use of ICT’s in lessons

never | rarely| Some Rather | Always
times | often

a) use of ICT in class 11,8 11,8 17,6 | 35,3 5,9
b) use of e-learning approaches 35,3 11,8 17,6 17,6 0
) contacting students by e-mail 23,9 85,3 59 59 11,8
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3.5. Confronting Teachers and Students’ Opinionssi it possible to promote intercultural
learning through the Net?

Once we introduced separately Students’ and Tegctlata, it's worth to draw some conclusions regdin
across categories.

Coherently with literature, the students of thisup™ are well disposed to learn through collaboratiorite
Net, with peers of different cultures: this appetrde an imagined dimension of interaction, a wi$h
contacting with a rather fantastic (literally viall) otherness. This can be asserted when configliis
data with real “experienced otherness on the néithvis rather low (only a third part of studerds, we
recall).

From the other side, teachers seem also to bayabgibriented to develop intercultural relationshi(both
professional and personal) through the net, be&wec participating in social web networks, stittore
intensively than their students. Even if it mustthken into account that respondent teachers wiame
actively engaged in innovative practices and vaargd to complete questionnaires, this result itates a
significant trend about teachers’ professional redts. The bases to develop new practices funding o
technologies to introduce an intercultural dimendio teaching and learning seems to be set, imnpaag
terms (experiences and opinion of respondents).

Why given that motivation in students and teacheatsraction with people from different culturesngsthe
Internet is a rather unusual practice? As we olesethrough teachers’ answers to “teaching methods
implemented”, traditional methods appear to be mamtal practices, questioning the possibility of
introducing an intercultural vision on pedagogipigaches.

Here is where institutional scenarios play theirt,patill preventing the introduction of innovat®nn
teaching methods, where technologies have a caotmal Technologies need careful implementatioomfr
teachers’ skills to govern the use of them withguedjic purposes, to the problem of security of exttsl
identities, the exposition to inadequate conterssd the problem of plagiarism and “netiquette”.
Furthermore, communications through the use ofreldyies require an “extra” element, which is, &eot
teacher and class opening a “window” of collaboratfor the same —or at least close- learning geald at
the same period of school year.

Hence, several variables are playing a role atithe of introducing the net as a place to dialogasoss
frontiers: ethical, methodological, operational éwgistic ones.

If the Web is creating new opportunities to intérécis also posing several problems to the orzmtion of
knowledge, intellectual ownership criteria, timevadrk (at home and at school), and conventionscanlgs

of practices. Teachers and Studenst enthusiasmsstebe in line with the current representatiorthaf
largely commented phenomenon of Web 2.0 (O’ Re2§05), which has led to see Internet as platform,
where people comes not only to retrieve useful rmédion, but mainly, to collaborate and interact.
Technology hence can support social participatiorthe net, and is no longer to be seen aseapérts’
field”, but as common user opportunity to communicateate, share, and hence becoming authors. This in
time, would encompass a new idea of democracyfofriration and media (Tapscott, 2007).

But from a critical vision (Cobo Romani & Kuklinsk2004), the Web 2.0 could just represent an utopia
where the lack of technical skills, the problemirdbrmation literacy and critical thinking skillsrgviously
acquired to consider the quality of information rimted, followed by lack of “netiquette” on
communications with other users that we cannotpgreonally, could become crucial obstacles to adopt
realistically, and in a fruitful perspective, theetNas an inclusive place, aimed to promote intéucail
dialogue.

16 We need to remember that these assumptions see loa a small group of respondents from a vertycpar

reality of north-east Italy.
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4. PERMIT Online Learning Space: A strategy within an innovative
intercultural teachers’ training model

As assumed before, an important point raised byptbgect was the necessity of working out a sudoéss
teachers’ training on intercultural education , thke basis of new conceptions of continuing teachers
training. The idea was expressed since the firstudisions about training methodology, iggrwoving
formal learning (seminars and e-learning) to teaels expertise, practical knowledge (non-formal
learning) as a process of reflection on practice being recizgd at academic level.

This processwas established according to the following steps

Expert teachers as core of a growing learning coniyiu

New incoming teachers sharing good practices adrossers

Piloting created materials and involving studestgrdtical participants in a “joint venture”.

Working through face-to-face (real encounters ammsaghers) followed by online communications

and learning among teachers and students

Reseachers accompanying the whole process of ame&telping teachers' reflection on practices (

From Practical Knowledge to reflection on practmed narrative with impact on professional

identity; instruments as portfolio and diary becaomacial to account the process of thinking,

sharing, experimenting and finally reflecting osults of the “PERMIT learning unit”.

6. Participatory Evaluation process (triangulatiomith researchers, teachers of the international
community and students.

7. Recognition of the learning process as academtification

~oODNPE

o

Training Contents and specific activitiesof Italian groupwhere hence established, according to the themes
that Scientific Committee and research group cameidl crucial to develop teachers’ professionalism o
intercultural dialogue.

The process of exemplar material building and drpantation was the kernel of the process, thattted
group to interact and learn about practices. Bettirg was the assumption that creating space&togidie
on several education systems and pedagogical ggaatrithin them, would take to review not only pices
but also conflicting issues of cultures involvedhe process of dialogue. Hence, training was eiord as

a process of building a joint working/learning spawhile travelling the workgroup development needs
there wasn’t a top —down structure of training, dyrogressive growing up structure that would agzany
teachers’ reflection on practice: a sense-makinggss about different cultures sharing a commonespa
learning.

Three international seminars, were the several deainmevery involved partner participated, atterdpi®
make a difference as continuing training offeredhi® teachers: from the beginning, it was emphdsige

the Research group the necessity of have time,espad responsibility: every teacher was supposed to
produce a pilot, building on the large frameworkRERMIT common strategies in order to implement
intercultural dialogue, information that was proggigely reinforced an deepen through the intereenaf
academics representing trends of research on uftieral education in the three countries involved.
Discussions between teachers were then fundanmentatate individual teaching projects. It was asst

that only through collaboration in both plenaryssess and broad subject groups teachers, acrossriesu
and diverse school programs, new approaches amatedrechemes of lessons out of their combined best

1 PERMIT training approach, discussed at Secomeh8tic Committee, Venice, 23-24 January 2009.

Synthesis and presentation elaborated by J.Raffaghe
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practice could be forged. Hence, interculturaltstyies within pedagogical practices were goingnermge
from existing strengths and extensions of the wisibwhat was possible.

The necessity of give continuity to the processitdied across the workshops was immediately evident:
How could participants from several countries gbemtinuity to collaboration, coming them from dista
realities ?

Teachers and their materials neededdwirtual.

4.1. Creating the Space

The University of Venice, that made the proposalcating a platform to interact, came from a well
developed experience on e-learning courses faalititachers’ training and in service training. Hekeless,
the idea of creating a space for a participatonyr@gch was to be a complete challenge. Space was gi
important attention since the first seminar, asgitio create a fraternity of teachers and suppopathy the
teacher look for in colleagues close at hand, emtbdification and development of exemplar matsraid

to exchange teaching experiences in progress.

Beyond this, the space existed to keep to thdrforethe aims and objectives of the project andttye
information teachers may need in addition to taaginaterials.

Furthermore, teachers, in my own vision, shouldb®otseen as only “downloaders” of information, ety
were going to become mainlyploaders®. My hypothesis was formulated on the bases of twin ideas:

1. The development of Web 2.0 (above mentioned), differed simple tools to invent, publish and excheang
materials.

2. Coherently with this vision of Internet, the clairgifor teachers professionalism requiring a visibteachers
as creators, as researchers that go in deep umdldirsg of their discipline (Margiotta, 2007) thrduggaching,
and as authors of their ovi@arning objectsaand teaching strategies. This active and reflecpproach could
be clearly supported by the possibility of puhbligheasily on the net, on one hand; but, on therothfter
publish, Web tools could allow collaboration withlleagues and students, in an approach that coiud sne
of the main problems highlighted in teachers pcasti the teachers’ "professional isolation”, thedviokes
fragmentation and lack of motivation for innovation

The Space was designed regarding this concéptsearching to adhere to the above mentioned tigrini
strategies. The Scheme 2, attempts to explaingheeSstructure and areas.

18 Based on Stephen Fry, who described Web 2.0.asin idea in people's heads rather than a realitis

actually an idea that the reciprocity between tlsenand the provider is what's emphasised. In otfands, genuine
interactivity, if you like, simply because peopd@é eipload as well as download’.Retrieved the 20-5-2008, from the
Video onhttp://www.videojug.com/interview/stephen-fry-weB-2

19 In the process of Design of PERMIT webspacesf. Alida Favaretto and Dr. Roberta Scuttari pgpated
giving support as UNIVIRTUAL experts. The first, @b designer, evaluated and implemented the pabpbs
webpages’ architecture and contents; the secolidwix the platform’s use, creating and maintainptegform areas
of work.
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4.2. The process of implementation of The Space

As we may see at Table 5, from the First Residesgainar, teachers were invited to use the space t
upload their materials and to interact, collabagtith ideas that could help them to develop tipdiot
experience.

The analysis of training phases, FTF and onlinenlag activities, from the First to the Third Residial
Seminar, allow us to understand how the space becaone than an e-learning platform; in fact it eeol

in a space of experimentation and sharing of réfles aboutmeaningsemerging from practices, finally
discussed in residential meetings.
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Table 5 -Training Contents & Activities by Phase®f Process Development

Blended Approach?®

Phase Description Residential Seminars Online legrn
First Phase: Developinge The Autonomous-Relational Self, a new Definition of PERMIT units’
PERMIT Units Synthesié§', as dimension of cross culturgl  topics

psychology to think teaching practices am Contextualization of pedagog
Closed at Residential diverse learning styles practices
Seminars in Istanbule Cultural Values influencing Schoolinge Introduction of Units’ themes
(Turkey) System: Comparative Analysis througkh Deepen on the topic
January- February 2009 researchers’ presentation and teachers [ntercultural Education

working groups on teaching methog

S

Recognition of online learnin

9]

y

Key Concept of thg tools, materials and learning environmenpts  environment
Phase: (PERMIT research grouff) e Use of Portfolio to reflect on the
“Cultural Values| o  Using the Virtual Learning Environment as  process of developing the Unit.
Influencing  Schooling a tool to communicate among teachess |nternational discussions among
System across frontiers (Venice University) teachers about PERMIT core
e Using of Portfolio to develop skills of ideas to promote intercultural
reflection on intercultural teaching practice learning.
(Primorska University)
Second Phasg:e Linguistic policy and intercultura] ¢ Coaching on Implementation
Implementing  PERMIT| education in the market of knowledde | e Use of Portfolio tools to reflegt
Units e Intercultural education teaching units on the process of evolution of
within the curricula, a glance at Primorska intercultural competence:
Closed at Residential  experience$’ dimensions  of interculturg
Seminars  in  Kopefe Analysis of PERMIT units through self ~ competence and critical incidents
(Slovenia) assessment and peers discussion (PERMIT in class that demonstrate
February-April 2009 research group) intercultural learning
e Intercultural PERMIT units presentatigne  Online experimentation
(PERMIT research group) Teachers’ creation of onling
Key Concept of the Phasg,  |ntroducing ICT on PERMIT unitst  learning spaces to  develgp
“Intercultural ~ education learning in enlarged cultural contexts intercultural  awareness  and
within curricula design” (University of Venice) interaction between students pof
e Using of Portfolio to introduce Self- Italy, Turkey and Slovenia
assessment of intercultural competence International Discussions among
(both teachers and students) teachers about students
intercultural activities on onling
spaces
e Preparing Self-Assessment

Progress of Unit

20

This Table have been built basing upon an in&tgpion of several project working documents, sagh

Researchers communications on platform; “Trainiqprach” presentation at%Scientific Committee —Venice-;
Programme and Memos ot 1Residential Seminar —Istanbul-"Y Residential Workshop-Koper-“&Residential
Workshop —Treviso-; internal Italian working documteof Instructional Design elaborated by Rita Mimand Juliana
Raffaghelli (Italian research & training team)
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Key Note Speech. Prof. Cigdem Kagitgibasi, Kagudrsity;
Permit Research Group stands for the Internatigroup, incharged of coordination of training/cbiag

activities, composed by researchers of Yildiz Ursitg, Primorska University, and Venice University;
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Key Note Speech. Dr. Sonja Novak Lukarounstitute for ethnic studies, Ljubljana
Based on Results of Project LABICUM, UniversityRyimorska, Prof. Lucija Cok
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Third Phase: Evaluatin
PERMIT Units

Key Concept of the Phas
“Towards Intercultural
Learning: Analysis,
Evaluation and Modelling
- Impact of materialg
development and pilotin
activities”

Closed at Residentid
Seminars in  Trevisq
(Italy)

April-June 2009

;o

e

|

Learning the Difference: the age
intercultural learning. Best-Practices
Intercultural Learning: UWCAD
experiences

Intercultural Pedagogy: Re-thinkin

Education from interculturalisff

Social Representations within Intercultu
Teaching’

Discussing Self-assessment descript
From Intercultural Teaching t
Intercultural Learning: Teachers, Stude
and Teachers Discipline Communi
results (PERMIT Research group)
Reflexions on Effective Interculturg
Teaching : “My best Lesson” (PERMI
Research group)
Moving Forward:
Dissemination Process
A new approach for teachers' intercultu
training®

The Permi

Nts

==

t

ral

Coaching: Participatory
Evaluation of Units with Student
Coaching: Reflections abol
process: from Focus group
Products of Learning

Teachers’ Uploading to th
Online Learning Space My Be
Lesson
Teachers’ th

Uploading to

Online Learning Space Firs

Students Results (excerpts

Students’ products 0
intercultural learning, such 3§
reflections, essays, picture

workgroups, videos, etc.)

Forth
Dissemination
PERMIT units Results

Phase
of

Key Concept of the
Phase:
Expanding PERMIT
borders

Sistematizing Knowledge: the process
writing

o PERMIT

Material)

o Article

Process

Dissemination of Knowledge: PERMI

Units (Exemplar

on  Experimentatior

of

teachers as trainers

Publication of Final Version o
Units to the Platform

Feed-back on Evaluation of Unit
Feed-back to new teachers ab
use/experimentation of PERMI
Units

f

but
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University of Venice.
28

Closure % Residential Seminars Conference: Prof. Umbertoghdéta

Key Note Speech. Prof. Henry Thomas, United Wamllege of the Adriatic Sea
Key Note Speech. Prof. Agostino Portera, CeStrali Interculturali, University of Verona.
Key Note Speech. Prof. Esoh Elamé, Centro Iteae per la Ricerca Didattica e la Formazione &asm
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.

.
There's .
coherence t
between the %
project -
implementation :
strategies and s
virtual learning 4

architecture

sssssssesssasnans

sesssssssssssnnnansnanenn

sesesrssarns

The Virtual Working/Learning Space: Linking
practices across frontiers

The Project Implementation Process
Scientific Committee
Baseline Research:

Cultural Values &
Education Systems

Teachers’ Training: Analysing
Teachers’ Professional / Cultural
Identity Changes

Teachers’ Piloting: Analysing

Teaching/learning process on the light

of intercultural pedagogy

Achieving results —Materials &
Accreditation process: Reflection on Action 28

Ay \Virtuail Learning /Working Spaces Implementation

[1] The Project SITE:
Information

|

[2] Creating the VWS:
Collaboration ameng
researchers and Training
Planning

[3] The Teachers’ Space:
Collaboration among Teachers
on Exemplar Materials
Developing

[4] The Students’ Space:
Collaboration among Students
on Pilots implementation

|

[S] The PERMIT Open Space
(blog with final exemplar
materials to be shared and
used|

Project Results Disseminatiog

Scheme 3 — The coherence between process of projaterventions and The Space development

The Space adopted the appearance given by panisigaross the process of communication and joint

work: the decisions taken by researchers, tea@rmatsstudents about icons, words, titles and idess o
represent the idea of a “common place” on the net.

Let’s introduce and a

23 Participants
»Activities

#Administration
@ Turn editing aon
Zﬂ Settings

w Assign roles
=] Child courses
# Croups

B Backup

T Restare

g Import

- REsEL

L: Reports

$73 Questions

& Scales

£ Files

oy Grades

#My courses &=l

7} Researchers’
cormmunity
o Italian Teachers
@ Turkish Teachers
) Slovenian Teachers
i~ | Humanities
Cammunity
';]‘ Sciences Community
j Languages
Community
o) International
Teachers'
Carmmunity
All courses ..

Picture 1
Teachers
International
Community

PromoTE EDMCATION AND

PERMIT

IPROCAL UN
ULTICULTURAL INTEGRATED

RSTANDING THROUGH

EACHING

Communication and Dialogue
Register
& Plenary Dicussions
&) Teschers' Chat Room
& Maws forurm
Infor mation
The Essentiols of PERMIT Project
[#] The Teachars' Portfalio
[#] I Using the w31 a Convention and Gede of Practice

nalyze some examples of tHo&e rooms of joint work:

TupiC suLIne

[

add a new topic...

8 3un, 21:05
Teachartrainer Gilean
Szean

A short quastion..... rnare..,

25 pay, 14:46
Researcher; Juliana
Raffagheli

Serninarin Italy mare...

16 dpr, 3:28
Teacher trainer: Gilcan
Gzean
After the Second Mesting
more..

18 Apr, 18110
Coordinstor: Anns Lis Proieth
s prasentation of Turkay
mare...

3 Apr, 16:38

Researcheri Meva Cebron

Seminar in Slovenia mare. .
Older topics ...

#Upcoming Events

There are no upcoming
events

Go to calendar.,
New Event..,

Residential Seminars: Training Materials
Residential Seminars - Turk ey

Residential Serninars - Slovenia
Residential Serninars - Italy

#Recent Activity

#Online Users

(last S rinutas)
[l Reseaicnes: dulana Ralfagneil:

Mew Technologies & Education

#File Manager

Teachers' Exemplar Materials

] My Files
4 Shared Links (46)@

—-—== My Exemnplar

|€
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= & a
l | n Ivl rtual A S R e A AR s
™ L @ Bwitch rale to._ ¥ |_Tum editing on

#People Topic outline sLatestNews

PERMIT Project -

5 dpr, 14:5¢
Teacher trainer

@ Participants

sactivities
@ Chats
& Farums

Resaurces §

#search Forums. =] ~A

[ | #Upcoming Events

.- - THE STUDENTIS SPACE There are no upeorming events

fiimaret sears Slovenia, Turkey, Italy b e Picture 2
» Administration LANGUAGES #Recent Ac tivity Students’
& Turn editing f

Activity since Friday, 28 August 2009,

: soias o Language
7 Settings \ - Full report of recent sctivity. .. C t
5.5 #zign|thles Mothing new si our last login Ommunl y
i Groups

¥ Backup

T Restore & News forum #Intercultural Comm unication!
] Import &P The PERMIT Coffes-House!lll

« Reset

| Reports @) students' Chat Room

£21 Questions
b Essantials of PERMIT Project

& scales = conuen tions & Coda of Bractica
) Files
3 Grades PERMIT intercultural vision

B Unenrol me
from LC

My courses

3 Researchers!
community

71 Italian

: #Online Users ~
< | @
. P »
The Council of Europe vision .
Project "All Equal f All Different”
@ The Resiity of Dur Sociaties : Diffesence - Differances betwsen peqple are not vaiued 25 an ssset, they more
wswaliy lead to suspicion or vagaction - genersl consideration sbout differences, is short and knowladge sble!
o IF.. THEM.. - To promote reflection about our socisties and ourselves..
1 PERMIT SELF-ASSESSMENT ACTIVITIES =
o English Online Form: Self-evaluation of intercultural compe tence
o Formulario Dnline ftaiiano: Aatora it Fi della Comp Int
QUESTIONNAIRE: A RESEARCH ON THE AUTONOMO US-RELATIONAL SELF
[0} Questionnaire: sxploring Autonomous-Relstional Seif
Pict 3 z A proposal from Slovenia: Getting to know our culture =]
ICture d’ Questions: Food, traditions, culture
Students’ Materials
e @ SLOVAR HRANE - DICTIONARY OF FOOD
Humanities
Community
A proposal from Italy (Liceo Modigliani): Getting to know our culture
-
b & ooos000 |« | =H ES
O 11 carnevale divenszia
[ venice” s Carnaval
& @n mtalian Cukturs: Wenice Carnaual and Mars
3 . . =]
A proposal from Italy (Istituto Gritti): The Charter of Fundamental |

Picture 1 shows the International Teachers’ Comtgumvhile picture 2 and 3 have been extracted from
Students’” Communities. As we can appreciate, ski@mas and also multimedia materials were putljree
by users, according to the ongoing communicatiacgss, as a clear representation of an experinantat
contact with otherness. Teachers Community wherstlynetructured by trainers (researchers), consiger
materials of Residential Seminars to guide teathexperimentations, but also taking into account
requirements and questions put by teachers abeinthactices; following trainers interventionsadbers
started to develop Students’ Communities. As we @ at picture 2 and 3, every community created
“customized” activities mainly motivated to a) imtluce the own culture to other students, refleltjve
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through stories, phrases, pictures, music and sida&ocarry out a common task, where students dvadfer
help to foreign peers with questions about the owture.
Within this process, all communications and multimecreated by teachers and students shaped tee.Spa

4.3. The Space Results and Perspectives

4.3.1. Outcomes I: The Space as the Matrix of sichkmowledge

After the 3rd Residential Seminar, teachers evatliie importance of the Space and it online tadi,
67% of respondents considered that it was an usedllto develop an intercultural professional ikgn
mainly because: ...
"it gave us the opportunity to see other colleaglidactic approaches, compare teaching perspectisgstk
ideas, give help to other teachers, sharing matetia
The platform was generally considered useful t@ g@achers the idea of a working group “across frens”,
eliminating national barriers and borders; as it ares a lot to students too, especially when theytsgen so
many schools their peers do the same pilots, anteagp with similar or very original questions!”
“Because for cancelling the contours and the bosdef the bodies and the brains, it is more necgsaad
usefull to come together than the other technologgthods in opinion me....”

So forth, participating in an international comniyrof teachers & students had impact in persoradtfre,
because it was an opportunity to work with peoptenf different educational contexts, bind by soneasd
and beliefs, present on that “third space”, the MERinternational teachers community, which virtual
representation could be considered a semiotic septation of a space (where iconicity and symbolém
shared words become “things” of common use), wilages on a platform (technological correlate)

The platform could be then considered an instrumbat supported some of the crucial processes of
PERMIT approach: sharing experiences and workinglel®p opening a window to the communication
between students and teachers from the severahahtiealities involved in the project.

Nevertheless, the potential of this kind of todldse developed. Some teachers reported:
...The space was somehow the “storage space” (...Yamtoper value and the purpose is about to coime; t
space was important and it can become more impbifaih becomes a means of communication amongst
students and teachers; (I) think it should be imm@ated for the relation between students...;
...Technical barriers as equipments and teacherdlssikie a problem to face if this kind of instrurhénto be
used...

4.3.2. Outcomes II. The sensemaking process: buiginetaphors of intercultural dialogue

Metaphors, as forms of language that express slsamsk-making process, since they stimulate abldou
process of semantic mapping”, through the operatibnlinking one category to another, and thus
condensing meaning (Mercer, op.cit; Lakoff, 198@gtaphoric thinking is also deeply rooted by images
(Lakoff, 1993). Is this cognitive base that makesjfient the use of metaphor in intercultural cosaton.
Within PERMIT, metaphors stared to circulate amtearhers and students at a certain point, as hwap
emerged as part of the process of negotiation @ings, in the effort of coming to understand theeds
reality but also, of generate a common represemntati activities.

A first metaphor, that of the online forum caltéthe PERMIT Coffee-House”, was achieved to représen
the need, felt by the group, of creating a “megpoint” to start free, informal interactions. Thigtaphor
was launched through an image to illustrate a Sitstlarea and the diversity contained in it.

2 From 19 questionnaires delivered through platfonline form at the end of working sessions “After

Training Questionnaires”. In this case, the datae®from teachers of the three countries involved.
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Picture 4

A metaphor of
informal place of
meeting

|

The PERMIT Coffee House
this is a place to enjoy other students company, Here you can tell your stories, introduce your self, tell the students

about your city and preferred foods, places, and pe

ople. Let’s offer a coffee and & moment to share!

[ Add a new discussion topic ]

Discussion Started
introducing myself!

Sena., anadolu lisesi 1

&Ee

\

cittd invisibili in Padova, Lubiana e Istambul. o Klaudia clubiLaMadiglia

Giada inwvisible city ' Klaudia club{LAModiglia

vy
X,

Padova- via anelli Klaudia club{LAModiglia

The real hide city ' Klaudia club{LAaMadiglia

Ecerm from KocSchoaol-Turkey

by Replies Last post

Ecermn from KocSchool-Turkey

20 Sat, & Jun 2009, 08:36 AM

anadolu lisesi 1
Wwed, 3Jun 2009, 07:58 PM

Klaudia clubiLamodigliani) Histz

nij Histz wed, 3Jun 2009, 05:43 PM

Klaudia club{LAMadigliani} Histz
wed, 3Jun 2009, 03:48 PM

Klaudia clubi{LaModigliani) Hist2
Wwed, 3Jun 2009, 02:40 PM

Klaudia clubiLamodigliani) Histz
Tue, Jun 2009, 02:54 PM &

ni) Histz

nil Histz

ni) Histz

Teachers discussed about pros & cons of this pab@isthe International Teachers Community (Plenary

Discussions Forum, Interactions 11 to 18: 6 padi

ots); the main problem was the teachers’ peeuti

risks that could encompass leaving the spacedosely connected to planned activities, and cdirigpl
students’ behavior in this place —in-between th#swaf the school and students’ outside world. Tegs
hence decided to give space to free contacts betstedents: this decision revealed to be positiee the

Coffee House allowed students to know persona

Idilgh aspects of foreign students, supporting otifhe

about lifestyles and identities in several cultuks it emerged from activities of feed-back fromdents to

teachers (Italian Group), the impact was strong:

Original Transcription

English

poteva essere la figlia di un medico e quindi a
viaggiato e conosciuto mondo piu di noi(=Vocational
Training School, Mestre, 14 May 2009-

...Non avremmo mai immaginato che una ragazza tlircawWe would never imagine that a Turkish girl couéday

v&hysician’s daughter, and that she could have ttade
the world more than we did...

...Leggendo sulla vita di questi ragazzi mi sono gec
che i loro gusti, i loro pensieri, le loro paureprs
molto simili a quelle mie.(Vocational Training School
Mestre, 14 May 2009 )

D ...Reading about the life of this kids | realizedt ttieeir
likes, their thoughts, their fears, are very simila those
, of mine...

...L'inserimento del tassello nel puzzle € una bu
similitudine del rapporto che si & venuto a cretreegli

studenti italiani e gli studenti stranieri, turchi sloveni,
del progetto Permit. Infatti con questo progettpuizzle
si € completato e si & stabilito un rapporto impote e
costruttivo tra tre culture molto diverse tra lonma allo

onaThe insertion of the dowel in the puzzle is a good
example of the relationship that has emerged betwee
Italian students and foreign students, Turkish and
Slovenian, of PERMIT project. In fact, this projésta
puzzle that has been completed, and that estadlising
important and constructive link among three veiffedéent

stesso tempo accumunate dal desiderio di vo

ecsiltures, that at the same time are together irhimig to
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conoscere e di volersi capire, lasciando da pdartow each other and wanting to understand eachrothe
stereotipi e preconcetti. Per me il progetto Permif To me, Permit Project has been an important spriragt
stato un'importante rampa di lancio verso un#o a deeper knowledge of cultures different fromeni

conoscenza piu approfondita di culture diverse alall
mia. (Art School, Padova, 28 May 2009)

Another significant metaphor, emerged from the Huoities group: that of “Skyline”, the shape of egti
seen against the skyline at the sunset. Linketidddea of the several cities participating to BERMIT
puzzle of identities, the Skyline was the first §gheasily shared despite the difficulties of commmation

in English as “lingua franca” (in fact Humanitiesogp suffered intensely the difficulties of negttia sense
within a common project, having very different g@imes and backgrounds of experience). The teacher
agreed first to exchange photos taken by themsalvest own cities. Following this idea, they stdrie ask
their students to take pictures, reflect about'shepes and shadows”, as visible and visible Hrtke own
city; and hence build on the shapes and shadovedhadr “PERMIT” cities.

It followed an introduction of the theme of cities Lessons Plan, of very different disciplines &sibn (as

a mood to design mode); Literature (as a basedduge literary text and to introduce Italo Calvinavork
“Invisible Cities”"); Art (as a base to study the af the different cities involved in the programyniistory

(as a mean to stimulate the study historical cardesome buildings linking periods across cities)

The cognitive mapping process produced by this pheiawas also extended to another categories to
represent intercultural dialogue: for example, tepresentation as an iceberg, with visible, evidéke
Skyline) aspects of intercultural identity and sible (hidden under the water or by the shadows).

This impregnation of common images through studemtsduction, and teachers’ reflections on their
students works was a clear representation of tgaittee and emotional effort to build a common adixre

of practices across frontiers and disciplines, tiatinpg a common, intercultural context of practidéot
given by the curriculum or imposed by the projesprcination, but achieved by consensus from trs fir
residential workshop (FTF), and strongly enoughefresent, in the end spaceof common practices.

4.4. Final Reflections on The Space

Using net-based technologies for communication spetially to fostering professional communitiesais
challenge that requires a changimindset.This challenge was pointed out through the seveERMIT
meetings.

Italian teachers (but also the whole group) perxkithe importance of the space, considering ir@ngt
element of a “community across frontiers” like PERIMsince extra energy was to be dedicated to esplo
and use technologies: working on the quality of enats to be published and shared with colleagues,
fighting against traditions within institutions take students outside the secure curriculum aetsyit and
explore with students participating to the prodéssopen possibilities of communication and senakiing,
despite the great effort it demanded.

Therefore, knowing other local/national realitiaed communicating with them through the use oftt\al”
space was considered not only relevant, but crdoish an intercultural perspective, both in order t
implement an innovating pedagogical practice ana pofessional development opportunity.

All teachers emphasized the motivation and cuyasitowed by their students about the differentitreal
participating to PERMIT experience, being the Spacevindow to look“outside the walls of the
classroom/curriculum®; teachers hence stressed the need to enhance thigatioa for educational
innovation in class and at school, by introducinghmon activities “across frontiers”, and the samelants
asked to keep on participating on the space to agmuate with peers from other countries.

Considering this interest, my reflection was tha space offered by the classroom (physically dedoh
and curriculum (symbolic delimitation) is becomitmgp narrow: what students and teacher are clairitng
is a newerritory, which frontiers are just the limits ohagination This is were the Internet can play a role,
not as technological resource, but as semioticespeating the coordinates of amarged cultural context.

% Teachers internal meeting, Venice, 15-5-20009.
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5. Conclusions

Here my attempt is to raise some awareness abtututtural issues on e-learning environments, ifugnd
on the assumption that “intercultural education'tloa net is possible —and valuable- for furthegricltural
dialogue. | assume that there’s a process of oreati a semiotic space, a place where re-interjoetaf
the own experience, followed by new common nareatbccurs. This in time could motivate people
participating to international online communitiest ronly to collaborate, and then to learn, but afso
achieve an intercultural vision, being them invited feel they are “out” of a certain cultural madke
environment. In fact, the cyberspace ismy place—with my cultural rules- oyour space through the
means oklectronic conversatiorit can become a third, new place (Rutheford &rK2008). The fact that
the process is crystallised in written electromixt tand icons used, let us believe that diversityiscovered,
explored and kept in memory before arrivinghidness.

We could say then that the net is giving us theodppity to createenlarged cultural contextsvhere
dialogue, but also, where to de-structure the owtural identity, producing cultural awareness, amainly,
the sense of possibility of building new “peacefpliaces (through a new sense of territory or virtua
citizenship, practicing netiquette).

Will this encounter in online spaces have impacplaces in theeal world?This is a question that requires
certainly further research.

Of course intercultural dialogue is based on intiwcal competence, which is to say skills anaftware

of mind that are not easy to perform in a short perioc¢c@ftact with otherness.. Even more, as Hofstede
recalls, the place where we grew up constrains the way wwk,thHeel and act (...jand culture is the
unwritten book with rules of the social game tlsapassed on to newcomers by it members, nestaifiits
their mind$’. In this author view, we can only intervene oncfices, the more superficial part of
individuals’ cultural mindset.

Metaphors emerged and shared by teachers and sudut their common teaching and learning aisiit
where clearly supported by the virtual working spat promoted continuity of a process of senseingk
thus leading participants to live a kind of expece that allowed them to build new discourses abther
cultures.

The net -as part of a wider training vision- seémnsffer the possibility to feature symbols andnicity in a
significant way, taking hence to recognition aegignification of others' cultural symbols -metagsh.

Returning to the point of online learning space€ammunities places, or as Virtual Environment,olubd
like to make this point, concluding my argumentation effective learning processes (as thisfocused
intercultural dialogue) technology seems to cout&itt mean to allowonversationswhich in time strength
processes of sense making, inscribed ingubjectivereality. Within this process, icons, words and symbols
are used, buildingnew contexts to allow new narratives (text) fact, as it has been emphasized by
Sharples, Taylor & Valvoula (2007),

...learning not only occurs in a context, it alsoates context through continual interaction- Theteahcan
be temporarily solidified, by deploying or modifyiobjects to create supportive work space, or fogran ad hoc
social network out of people with shared interestsarriving at a shared understanding of a problem

The process of participating in\drtual spacegoes then far from building a “community of praetic
(bottom-up vision) or creating a learning enviromm@op-down vision). There’s a dialectical relahip
between learning and technolody, where interaction takes to a continuing prooesseconstructing
contexts through the exchange of symbols, iconsgsyanusic, etc.

31
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Hofstede, ibidem, pg. 36
Sharples et. al., ibidem, pg. 231
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If technological space is adequately proposedt #illows access to the crucial information, andnthe
usability: the consequence could be the generafi@semiotic spacevhere social rules are re-created and
reinforced, there’s engaging, and tharganingful learningccurs.

In this case, recalling the ideamfceof meeting (an Agora), the Space generated theepgon of a room
where people introduced their diversity, sharedgaad activities, and recognized otherness. Pertiap
gave to the participants the idea of a classroommout walls, in an enlarged cultural context where
intercultural dialogue could take plageclassroom with a view.
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